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Teacher education partnerships are significant in building ethical, inclusive, | i AHas s ity

and sustainable nation-building through enhancing quality and social f‘?fﬁ,ﬁ-éf’
responsibility of future teachers. This article explores the role of R

collaborative relationship between the teacher education institution,
schools, communities, government agencies, and civil society organisations
in creating ethical and sustainability-oriented teachers. These kinds of
relationships  facilitate collective responsibility, contextual learning,
professionalism, and social responsiveness. Partnerships are meant to bring
education closer to national development targets through the integration of
ideals such as fairness, social justice, environmental responsibility and
democratic involvement in the teacher preparation programs. The paper
highlights that professionally responsible teacher training enhances the
civic awareness, critical thinking and commitment of students towards
sustainable practices, and in the long run, this leads to the prosperity of a
nation. Moreover, the paper explains the role of the long-term relationship

in promoting innovation, building capacity and coherence of policy in the
education systems of teachers. The reflection stresses that the teacher
education partnerships are not merely institutional arrangements but also
crucial tools of enhancing ethical leadership, cohesiveness and long-term
development of society. It is therefore important to strengthen these
connections so as to create a strong and ethically accountable nation with
the ability to deal with the prevailing global and local issues.
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1. Introduction
Education plays a crucial role in
shaping the ethical, social and

sustainable development of a
nation. Teachers, as key agents of change, significantly influence learners’ values, attitudes, and civic responsibilities.
Therefore, the preparation of teachers through effective and collaborative teacher education system is essential for
promoting ethical awareness and sustainability in society. In recent years, scholars and policymakers have emphasized
the importance of partnerships among teacher education institutions, schools, communities, and policy bodies to
strengthen teacher preparation and professional development (Darling-Hammond, 2017).

Teacher education partnerships—collaborative arrangements involving teacher education institutions, schools,
communities, governments, and civil society—have emerged as effective mechanisms for aligning teacher preparation
with societal needs. These partnerships facilitate shared responsibility, contextualised learning, and ethical
accountability, thereby strengthening the link between education and national development goals (Zeichner, 2010). In
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the context of sustainable nation-building, such collaborations enable teacher education programmes to integrate
ethical values, social responsibility, and sustainability principles into both theory and practice.

In the Indian context, educational reforms such as the National Education Policy 2020 highlight the need for stronger
collaboration between teacher education institutions and schools to improve the quality of teacher preparation. The
policy stresses interdisciplinary learning, community engagement, and ethical orientation in teacher education,
recognizing teacher as central actors in building an equitable and sustainable society (Government of India, 2020)

This paper explores the role of teacher education partnerships as foundations for ethical and sustainable nation-
building. It argues that partnerships enhance the moral, professional, and civic dimensions of teacher education,
contributing to the formation of teachers who are critically aware, socially responsive, and committed to sustainable
development. By examining theoretical perspectives and existing scholarship, the paper highlights how partnerships
function as transformative tools rather than mere administrative arrangements.

2. Conceptual Framework

2.1 Teacher Education and Ethical Responsibility

The field of teacher education is not about professional conduct, but ethics include moral judgment, social justice, and
civic responsibility. Fairness, respect towards diversity, and commitment towards the common good are some of the
values that are supposed to be maintained by teachers (Sockett, 2012). Teacher morality thus cannot be developed
without programmes that specifically develop moral thought, reflective practice and social responsibility.

Teacher education partnerships are crucial for the development of ethics because they expose aspiring educators to a
range of social contexts and experiences. Through collaboration with communities and schools, teacher candidates
develop an understanding of moral conundrums rooted in environmental degradation, inequality, and exclusion. This
type of experience-based learning is beneficial for fostering professional integrity and ethical sensitivity (Campbell,
2013).

2.2 Sustainable Nation-Building

Sustainable nation-building refers to development processes that balance economic growth, social equity,
environmental protection, and democratic participation. Education is central to this process, as it shapes citizens’
values, skills, and attitudes toward sustainability (UNESCO, 2017). Teachers, as facilitators of learning and
socialisation, play a crucial role in promoting sustainable practices and responsible citizenship.

Teacher education partnerships align educational objectives with sustainability goals by integrating environmental
education, social justice, and civic engagement into teacher preparation. These partnerships enable teacher education
institutions to remain responsive to national and global sustainability agendas while grounding learning in local
realities.

2.3 Partnerships as Collaborative Governance

Partnerships in teacher education can be understood as forms of collaborative governance, where multiple
stakeholders share decision-making, resources, and accountability (Ansell & Gash, 2008). Such arrangements foster
mutual trust, innovation, and coherence across educational systems. When effectively designed, partnerships support
long-term capacity building and ethical leadership within teacher education.

2.4 Teacher Education Partnerships in the Indian Context

In the Indian context, teacher education partnerships acquire particular significance due to ongoing educational
reforms and national development priorities. The National Education Policy (NEP) 2020 emphasises holistic,
multidisciplinary, and value-based teacher education aligned with constitutional values, equity, and sustainability. The
policy advocates strong collaboration between higher education institutions, schools, local communities, and
governance bodies to enhance teacher preparedness and social accountability.

Partnerships between teacher education institutes and schools are fostered through prolonged internships, community
immersion, and experiential learning, allowing pre- service teachers to interact with a variety of socio-cultural
realities. Such collaborations are critical for addressing structural issues such as regional inequities, marginalized
group inclusion, and ethical leadership in education. In this approach, teacher education partnerships serve as tools for
turning national policy visions into grounded educational practice, so directly contributing to ethical and sustainable
national development.

Teacher education partnerships exist at the nexus of ethics, sustainability, and governance. Ethical responsibility
serves as the normative framework, sustainability as long-term developmental guidance, and partnerships as the
operational mechanism that ties values to practice. Teacher education transforms into a dynamic process that
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incorporates moral reasoning, social responsibility, and long-term action, reaffirming education's role in nation-
building.

Teacher Education

Institutions
Schools &~ Partnerships ~=3» Communities

|

Ethical Teachers with
Sustainability Orientation

"\.l, 2,

Ethical & Sustanable
Nation-Building

3. Forms of Teacher Education Partnerships

3.1 Institution—School Partnerships

Institution—school partnerships are among the most common and influential forms of collaboration in teacher
education. These partnerships facilitate practice-based learning, mentorship, and reflective teaching experiences. By
working closely with schools, teacher education institutions ensure that theoretical knowledge is aligned with
classroom realities (Darling-Hammond, 2006).

Ethically, such partnerships promote shared responsibility for student learning and professional conduct. Sustainability
is fostered when schools and institutions jointly address issues such as inclusive education, environmental awareness,
and democratic classroom practices.

3.2 Community Engagement Partnerships

Community-based partnerships involve collaboration with local communities, non- governmental organisations, and
grassroots groups. These partnerships enable teacher candidates to engage with social issues such as poverty, gender
inequality, cultural diversity, and environmental challenges. Community engagement enhances teachers’ social
consciousness and ethical commitment (Sleeter, 2014).

Through community-based learning, teacher education programmes become sites of social transformation,
contributing directly to sustainable nation-building by empowering marginalised voices and promoting inclusive
development.

3.3 Government and Policy Partnerships

Partnerships with government agencies and policy bodies ensure alignment between teacher education and national
development priorities. Such collaborations support policy coherence, curriculum reform, and professional standards
that emphasise ethics and sustainability (OECD, 2019).

Government-institution partnerships also facilitate resource mobilisation and long-term planning, strengthening the
structural foundations of sustainable teacher education systems.

Institution—School = Universities, Schools Practice-based learning
Community-Based NGOs, Local Communities Social justice & ethics
Government—Policy Ministries, Agencies Policy coherence & sustainability
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4. Teacher Education Partnerships and Ethical Development

Teacher education partnerships make a substantial contribution to the ethical development of future teachers by
incorporating moral ideals, professional responsibility, and social accountability into teacher preparation programs.
Ethical development in education goes beyond adhering to professional rules to include the fostering of equity, respect
for diversity, democratic engagement, and dedication to the common good. Partnerships create authentic situations for

experiencing and practicing ethical values.
/i\
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4.1 Ethical Learning through Practice-Based Partnerships

Collaborative partnerships between teacher education institutions and schools expose pre-service teachers to real-
world ethical challenges such as inclusive classroom practices, fair assessment, student welfare, and professional
conduct. Under the guidance of experienced mentors, teacher candidates observe and practice ethical decision-making,
fostering professional integrity and moral judgment (Campbell, 2013).

4.2 Mentorship and Professional Integrity

Mentorship within partnership schools plays a central role in shaping ethical professionalism. Experienced teachers
model ethical behavior, accountability, and reflective practice, enabling pre-service teachers to internalize professional
values. This guided apprenticeship strengthens ethical awareness and prepares future teachers to navigate complex
educational contexts responsibly (Darling-Hammond, 2006).

4.3 Community-Based Partnerships and Social Justice Awareness

Partnerships with local communities and civil society organizations deepen ethical sensitivity by situating teacher
education within social realities. Engagement with marginalized groups encourages teacher candidates to critically
examine issues of inequality related to caste, gender, class, and disability. Such experiences promote empathy, ethical
responsibility, and commitment to social justice in teaching practice (Sleeter, 2014).

4.4 Democratic Values and Shared Accountability

Teacher education partnerships function as models of democratic governance through shared decision-making,
collaborative planning, and collective accountability. When institutions, schools, and community stakeholders
participate jointly in curriculum development and evaluation, ethical values such as transparency, trust, and mutual
respect are reinforced (Ansell & Gash, 2008). These experiences prepare teachers to practice democratic principles in
educational settings.

4.5 Reflective Practice as an Ethical Competency

Partnership-based teacher education emphasizes reflective practice as a core ethical skill. Structured reflection,
facilitated by both university faculty and school mentors, encourages pre-service teachers to examine their beliefs,
actions, and moral responsibilities. Reflective practice enables teachers to align pedagogical decisions with ethical
principles and adapt responsibly to diverse learning environments (Sockett, 2012).

4.6 Ethical Teachers and Sustainable Nation-Building

Ethically developed teachers play a vital role in sustainable nation-building by promoting civic values, critical
thinking, and responsible citizenship among learners. Teachers prepared through partnership-based models act as
ethical role models within schools and communities, contributing to social cohesion, democratic participation, and
long-term national development. Thus, teacher education partnerships serve as foundational mechanisms for nurturing
ethically responsible educators committed to sustainability and social progress.

5. Partnerships for Sustainability and Social Justice

Sustainability and social justice are interconnected goals within teacher education. Partnerships enable teacher
education programmes to integrate sustainability education across disciplines, linking environmental concerns with
social equity and economic development (Sterling, 2010).

Teachers trained through partnership-based models are more likely to adopt participatory pedagogies, promote critical
thinking, and encourage students to engage with sustainability challenges. In this way, teacher education partnerships
contribute to building socially responsible citizens capable of supporting long-term national development.

|

Partnerships allow teacher education programmes to integrate
sustainability themes (environmental awareness, inclusive development,
responsible citizenship) across subjects rather than treating them as add-
ons. Community and school partners help contextualize these themes
within local social realities such as caste inequities, gender disparities,
rural-urban divides, and ecological challenges.
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justice, ethical responsibility, and collective well-being—key components of
sustainable nation-building.
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represented in teacher preparatlon When teacher candldates engage w1th
underserved communities, they develop empathy, ethical awareness, and a
commitment to inclusive education—strengthening social cohesion at the
national level.

6. Challenges in Implementing Effective Partnerships

Despite their potential, teacher education partnerships face several challenges. Power imbalances between institutions
and community partners can undermine collaboration. Limited resources, lack of shared vision, and policy constraints
may also hinder sustainability (Zeichner, 2010).

Addressing these challenges requires intentional planning, clear communication, and ethical commitment from all
stakeholders. Long-term partnerships grounded in mutual respect and shared goals are essential for meaningful
impact.

Although teacher education partnerships hold significant promise for ethical and sustainable nation-building, their
effective implementation is often constrained by multiple structural, institutional, and socio-cultural challenges. These
challenges can limit the depth, equity, and long-term impact of collaborative efforts.

U Power Imbalances Among Partners

One of the most persistent challenges is unequal power relations between teacher education institutions and their
partners, particularly schools and community organizations. Universities often dominate decision-making, curriculum
design, and evaluation processes, while community partners are treated as implementation sites rather than equal
contributors. Such imbalances can marginalize local knowledge and weaken ethical collaboration, reducing
partnerships to transactional arrangements rather than democratic engagements.
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O Lack of Shared Vision and Goals

Effective partnerships require a common understanding of purpose, yet stakeholders often operate with differing
priorities. Teacher education institutions may emphasize academic outcomes, schools may focus on immediate
classroom needs, and communities may seek social transformation. Without sustained dialogue and alignment,
partnerships risk fragmentation, leading to superficial cooperation rather than meaningful collaboration for ethics and
sustainability.

O Resource and Capacity Constraints

Limited financial resources, inadequate infrastructure, and insufficient human capacity pose serious barriers,
particularly in developing contexts such as India. Schools in rural or marginalized areas may lack mentoring support,
time, or training to engage effectively with teacher education institutions. Community organizations often operate with
minimal funding, making long-term engagement difficult. These constraints undermine the sustainability of
partnerships.

O Policy—Practice Gaps

While policies like NEP 2020 strongly advocate collaboration, a gap frequently exists between policy intent and
ground-level implementation. Fragmented governance structures, rigid regulatory frameworks, and bureaucratic
procedures often restrict institutional flexibility. As a result, partnerships may remain symbolic or compliance- driven
rather than transformative and ethically grounded.

7. Implications for Policy and Practice

Strengthening teacher education partnerships has important implications for educational policy and practice.
Policymakers should support collaborative frameworks that prioritise ethics and sustainability within teacher
education. Institutions must invest in partnership development, faculty training, and reflective evaluation mechanisms.
For practice, teacher education programmes should integrate partnership-based learning experiences throughout the
curriculum. Emphasising ethical reflection, community engagement, and sustainability will prepare teachers to
contribute effectively to nation- building efforts.

7.1 Policy Implications

From a policy perspective, teacher education partnerships should be recognised as structural components of national
education reform, rather than optional or peripheral initiatives. Policies must move beyond regulatory compliance to
actively encourage collaboration among teacher education institutions, schools, communities, and governance bodies.
First, policy frameworks should institutionalise partnership-based teacher education models by embedding
collaboration requirements within accreditation standards, curriculum guidelines, and teacher professional standards.
Aligning partnership goals with national priorities—such as equity, sustainability, and constitutional values—can
ensure coherence between teacher education and broader nation-building objectives.

Second, government support is essential for sustainability. Adequate funding, incentives, and capacity-building
mechanisms should be provided to sustain long-term partnerships. Policies should promote shared accountability
among stakeholders, ensuring that schools and communities are treated as equal partners rather than merely training
sites.

Third, in the Indian context, the National Education Policy (NEP) 2020 provides a strong policy foundation for
partnership-based teacher education. However, effective implementation requires translating policy vision into
actionable frameworks at state and institutional levels. Strengthening coordination between regulatory bodies,
universities, and local governance structures can reduce fragmentation and enhance ethical governance in teacher
education.

7.2 Implications for Teacher Education Institutions

At the institutional level, teacher education programmes must reorient curriculum design and pedagogy to fully
integrate partnership-based learning experiences. Partnerships should be embedded across the entire programme rather
than confined to short-term internships or isolated community projects.

Teacher education institutions should prioritise practice-based, reflective, and community-engaged pedagogies that
promote ethical reasoning, sustainability awareness, and civic responsibility. Faculty development programmes are
crucial to prepare teacher educators for collaborative work, mentorship, and interdisciplinary engagement.

7.3 Implications for Teaching Practice and Professional Development

For teaching practice, partnership-based teacher education prepares future teachers to act as ethical professionals and
agents of change. Teachers trained through collaborative models are better equipped to address classroom diversity,
promote inclusive education, and integrate sustainability themes into everyday teaching.
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Partnerships also support continuous professional development by fostering professional learning communities that
extend beyond institutional boundaries. Such collaborative cultures encourage reflective practice, innovation, and
shared ethical responsibility, contributing to long-term professional growth.

7.4 Contribution to Ethical and Sustainable Nation-Building

Ultimately, the policy and practice implications of teacher education partnerships extend beyond the education sector.
By preparing ethically grounded and sustainability-oriented teachers, partnerships contribute to social cohesion,
democratic participation, and responsible citizenship. Teachers influence not only academic learning but also the
moral and civic orientations of future generations.

Thus, strengthening teacher education partnerships is a strategic investment in nation- building. Policies and practices
that support collaboration, ethical leadership, and sustainability can transform teacher education into a powerful
instrument for long-term national development.

8. Conclusion

Teacher education partnerships serve as foundational mechanisms for ethical and sustainable nation-building. By
fostering collaboration among institutions, schools, communities, and governments, these partnerships enhance the
moral, professional, and civic dimensions of teacher preparation. They bridge the gap between education and societal
needs, embedding values of equity, sustainability, and democratic participation into teaching practice.

In the Indian context, teacher education partnerships hold strategic importance for ethical and sustainable nation-
building, particularly in light of the National Education Policy (NEP) 2020, which envisions teachers as the
cornerstone of educational transformation. India’s socio-cultural diversity, regional disparities, and persistent
inequities related to caste, gender, class, and geography demand a teacher education system that is not only
professionally competent but also ethically grounded and socially responsive. Partnership-based teacher education
models offer a viable pathway for addressing these complex realities by bridging policy aspirations with grassroots
educational practice.

Collaborative partnerships among teacher education institutions, schools, communities, local governance bodies, and
civil society organizations enable teacher preparation programmes to remain context-sensitive and socially relevant. In
India, such partnerships facilitate meaningful engagement with rural schools, tribal communities, urban informal
settlements, and marginalized populations, allowing pre-service teachers to develop ethical sensitivity, cultural
competence, and commitment to social justice. Through community immersion, school-based internships, and
experiential learning, future teachers gain firsthand understanding of educational inequalities and are better prepared
to respond ethically and inclusively within diverse classrooms.

Teacher education partnerships also contribute to sustainability by aligning educational practice with India’s
developmental priorities, including environmental stewardship, democratic participation, and inclusive growth. As
India confronts challenges such as climate change, digital divides, and uneven access to quality education, teachers
trained through collaborative and sustainability-oriented frameworks can act as catalysts for change. By integrating
environmental education, value-based learning, and civic responsibility into teacher preparation, partnerships
strengthen the role of education in promoting long-term ecological balance and social cohesion.

Furthermore, partnerships enhance governance and institutional accountability within teacher education. Shared
responsibility between universities, schools, and policy agencies promotes coherence between curriculum design,
professional standards, and classroom realities. In the Indian system—where fragmentation between policy
formulation and implementation often persists—partnership-based governance supports ethical leadership,
transparency, and continuous professional development. This collaborative approach reinforces the idea that teacher
education is a collective national responsibility rather than the sole function of higher education institutions.

Teacher education partnerships in India are not merely supportive mechanisms but foundational instruments for
ethical and sustainable nation-building. They enable the preparation of teachers who embody constitutional values,
democratic ideals, and sustainable practices, thereby strengthening the moral and civic fabric of society. Investing in
long-term, inclusive, and ethically driven partnerships is essential for realizing India’s vision of an equitable, resilient,
and future-ready education system. As India moves toward its developmental goals in the twenty-first century, teacher
education partnerships must be recognized and strengthened as transformative forces shaping the nation’s social,
ethical, and sustainable future.

The paper concludes that strengthening teacher education partnerships is essential for developing ethically accountable
teachers capable of addressing contemporary global and local challenges. Such partnerships are not merely supportive
structures but transformative tools for building resilient, just, and sustainable nations.

182 I P 3 ge Published by: Amitrakshar Publishers — Amitrakshar International Journal of Interdisciplinary and Transdisciplinary Research (AIJITR)

(% https://www.amitrakshar.co.in/journal/ D4 : editor@amitrakshar.co.in @ DOI (Crossref) Prefix: 10.63431


https://www.amitrakshar.co.in/journal
http://www.amitrakshar.co.in/

B https://www.amitrakshar.co.in/journal E): www.amitrakshar.co.in

Volume — 3 Jan-Feb 2026 ISSN: 3049-0278 (Online)

Amitrakshar International Journal
of Interdisciplinary and Transdisciplinary Research (AIJITR)

(4 Social Science, Science and Indian Knowledge Systems Perspective)
Open-Access, Peer-Reviewed, Refereed, Bi-Monthly, International E-Journal

References

Ansell, C., & Gash, A. (2008). Collaborative governance in theory and practice. Journal of Public Administration
Research and Theory, 18(4), 543—571. https://doi.org/10.1093/jopart/mum032

Biesta, G. (2011). Good education in an age of measurement: Ethics, politics, democracy. Educational Philosophy and
Theory, 42(1), 1-19. https://doi.org/10.1111/j.1469- 5812.2009.00633.x

Campbell, E. (2013). The ethical teacher. Open University Press.

Cochran-Smith, M. (2004). Walking the road: Race, diversity, and social justice in teacher education. Teachers
College Press.

Cochran-Smith, M., & Villegas, A. M. (2015). Framing teacher preparation research.

Darling-Hammond, L. (2006). Powerful teacher education: Lessons from exemplary programs. Jossey-Bass.

Darling-Hammond, L. (2017). Teacher education around the world: What can we learn from international practice?
European Journal of Teacher Education, 40(3), 291-309. https://doi.org/10.1080/02619768.2017.1315399

Darling-Hammond, L., Hyler, M. E., & Gardner, M. (2017). Effective teacher professional development. Learning
Policy Institute.

Freire, P. (2005). Pedagogy of the oppressed (30th anniversary ed.). Continuum.

Fullan, M. (2016). The new meaning of educational change (5th ed.). Teachers College Press.

Giroux, H. A. (2011). On critical pedagogy. Continuum.

Government of India. (2020). National Education Policy 2020. Ministry of Education. https://www.education.gov.in

Hargreaves, A., & O’Connor, M. T. (2018). Collaborative professionalism. Teaching and Teacher Education, 76, 1—
13. https://doi.org/10.1016/j.tate.2018.09.006

Journal of Teacher Education, 66(1), 7-20. https://doi.org/10.1177/0022487114547831

Kemmis, S., Heikkinen, H. L. T., Fransson, G., Aspfors, J., & Edwards-Groves, C. (2014). Mentoring of new teachers
as a contested practice. Teaching and Teacher Education, 43, 154—164. https://doi.org/10.1016/j.tate.2014.07.001

Loughran, J. (2014). Professionally developing as a teacher educator. Journal of Teacher Education, 65(4), 271-283.
https://doi.org/10.1177/0022487114533386

Ministry of Education, Government of India. (2021). National professional standards for teachers (Draft). Government
of India.

Nussbaum, M. C. (2010). Not for profit: Why democracy needs the humanities. Princeton University Press.

OECD. (2019). Teaching for the future: Effective classroom practices. OECD  Publishing.
https://doi.org/10.1787/9789264313873-en

OECD. (2021). Teachers as agents of change. OECD Publishing. https://doi.org/10.1787/d408c46¢c-en

Sachs, J. (2016). Teacher professionalism: Why are we still talking about it? Teachers and Teaching, 22(4), 413—425.
https://doi.org/10.1080/13540602.2015.1082732

Shulman, L. S. (2005). Signature pedagogies in the professions. Daedalus, 134(3), 52—59.

Singh, M., Kenway, J., & Apple, M. W. (2005). Globalizing education: Policies, pedagogies, and politics. Peter Lang.

Sleeter, C. E. (2014). Deepening social justice teaching. Journal of Teacher Education, 65(5), 404—417.
https://doi.org/10.1177/0022487114541546

Sleeter, C. E., Montecinos, C., & Jiménez, F. (2016). Preparing teachers for social justice. Journal of Teacher
Education, 67(5), 346-359. https://doi.org/10.1177/0022487116660157

Sockett, H. (2012). Knowledge and virtue in teaching and learning: The primacy of dispositions. Routledge.

Sterling, S. (2010). Learning for resilience, or the resilient learner? Towards a necessary reconciliation in a paradigm
of sustainable education. Environmental Education Research, 16(5-6), 511-528.
https://doi.org/10.1080/13504622.2010.505427

Sterling, S., Maxey, L., & Luna, H. (2013). The sustainable university. Routledge.

Tilbury, D. (2011). Education for sustainable development. Environmental Education Research, 17(2), 153-165.
https://doi.org/10.1080/13504622.2010.533157

UNESCO. (2017). Education for sustainable development goals: Learning objectives. UNESCO Publishing.

UNESCO. (2020). Education for sustainable development: A roadmap. UNESCO Publishing.

Zeichner, K. (2010). Rethinking the connections between campus courses and field experiences in college- and
university-based teacher education. Journal of  Teacher Education, 61(1-2), 89-99.
https://doi.org/10.1177/0022487109347671

183 I P 3 ge Published by: Amitrakshar Publishers — Amitrakshar International Journal of Interdisciplinary and Transdisciplinary Research (AIJITR)

(% https://www.amitrakshar.co.in/journal/ D4 : editor@amitrakshar.co.in @ DOI (Crossref) Prefix: 10.63431



https://www.amitrakshar.co.in/journal
http://www.amitrakshar.co.in/

@) https://www.amitrakshar.co.in/journal ). www.amitrakshar.co.in

Volume — 3 Issue — I Jan-Feb 2026 ISSN: 3049-0278 (Online)

Amitrakshar International Journal
of Interdisciplinary and Transdisciplinary Research (AIJITR)

(4 Social Science, Science and Indian Knowledge Systems Perspective)
Open-Access, Peer-Reviewed, Refereed, Bi-Monthly, International E-Journal

Zeichner, K., Payne, K., & Brayko, K. (2015). Democratizing teacher education. Journal of Teacher Education, 66(2),
122-135. https://doi.org/10.1177/0022487114560908

184 | Pa ge Published by: Amitrakshar Publishers — Amitrakshar International Journal of Interdisciplinary and Transdisciplinary Research (AIJITR)

(% https://www.amitrakshar.co.in/journal/ D4 : editor@amitrakshar.co.in @ DOI (Crossref) Prefix: 10.63431



https://www.amitrakshar.co.in/journal
http://www.amitrakshar.co.in/

